The article presents the main ideas of concept of foreign language discursive competence formation among university and secondary school students by means of intercultural dialogue. The concept includes fundamental principles, activity stages of educational process, and criteria of foreign language discursive competence formation. Innovation of the research is in interdisciplinary approach to solving the problem of foreign language discursive competence formation. It combines principles, methods and diagnostic techniques used in Pedagogy, Methodology of teaching foreign languages and Linguistics. Integrated solution allowed to create the optimal mode of experimental activities and to get innovative experience of the results of empirical research. The author notes that intercultural dialogue is a means of formation of foreign language discursive competence, and the system factor is a special course «Discourse as the way of communication and understanding of the world». The originally developed special course includes studying the theory of discourse, and practical tasks for mastering various types of discourse and communication strategies. It is emphasized that the formation of foreign language discursive competence involves not only organization of intercultural dialogue between students and their foreign-language peers on the Internet, but also various interactive methods of foreign language teaching techniques. The results of research proved the effectiveness of the suggested concept of foreign language discursive competence formation. The reliability of the results is confirmed by calculations based on the  2 criterion (Pearson criterion). The paper proves that the proposed concept seems promising as it is significant for professional training of future teachers in modern conditions of education modernization and Russia's entry into the world educational space.
M. Canale, G. Cook (Cook, 2004) , L. Chouliaraki, J. Potter (Potter, 1997) , A. Hatch); researchs in the field intercultural learning theory (N.D. Galskova, E.V. Miloserdova, L.I. Petrova, V.V. Safonova (Safonova, 1996) , P.V. Sysoev, S.G. Ter-Minasova (Ter-Minasova, 2000) et al.) .
The study used the methods of theoretical research (analysis of philosophical, psychology and pedagogical, methodical literature; generalization, systematization, classification, analogy, synthesis, simulation, design); methods of empirical research (pedagogical observation, conversation, questionnaire, teaching experiment); mathematical statistics methods of experimental of data processing; test to identify value-sense orientation of students when studying a foreign language, diagnostic technique of rigidity and communicative purpose by V.V. Boyko, test to determine the communicative readiness of students to intercultural dialogue by E.G. Vrublevskaya, test for objectivity in the situations of intercultural communication, method of determining the empathic abilities by V.V. Boyko, test for evaluation of ability to self-development by G. P. Zvenigorodskaya.
Pedagogical experimental took place from 2005 to 2008. Students of Kirov Pedagogical College, Sovetsk Industrial-Pedagogical College and students of the Linguistic Faculty of the Vyatka State University of Humanities took part in the experiment. In total, 150 students were studied in experimental groups.
The results of research and methodological problems of general theoretical discourse, problems of methodology and methods of research of communicative competence, potential of hermeneutical approach gave the chance to develop the concept of discursive competence formation of pedagogical faculties students by means of intercultural dialogue. The concept includes the system of the basic ideas, guiding principles, strategies to create a discursive competence, comprising the successive steps; criteria and indicators of foreign language discursive competence formation (Ponomarenko, 2008) .
The guiding principles of the proposed concept are: the principle of professionally-oriented communicative interaction between a teacher and a student determines the speech activity of the subjects of the educational process; dialogic principle in the interaction of teachers and students; hermeneutical principle of the formation of discursive competence; the principle of interdisciplinary integration defines the relationship of all the disciplines of subject preparation.
On the basis of the foregoing principles we have identified three stages of formation of discursive competence of students of pedagogical specialties: motivational and preparatory stage, stage of cognitive activity and communicative stage.
The main idea of the motivational and preparatory stage is to prepare students for the realization that the mastery of vocabulary, grammar and phonetics of foreign language does not guarantee the completeness and fluency in the language, understanding the mentality of other nations, and hence, the language itself. In addition, the integrity and coherence of the statements, the ability to maintain the topic and dialogue are ignored. Therefore, there must be the realization that a certain competence is required, which will focus students' attention on skills, necessary for integration of all the above components in a single action, and on achieving adequate understanding of the speaker. We call the first stage motivational, because it creates the mood for dialogue, own interpretation of new knowledge, formation of their personal meanings. At the motivational stage during the educational process the interaction between teachers and students, whose activity is stimulated by the use of interactive technologies (technology of problem studying of the topic, technology of reading and writing for development of critical thinking), through the forming of inner dialogue of perception of new information. At this stage, a new course for students are presented, relations of the subject training disciplines and their possible potential for a new course are established.
In addition, at this stage the attention of students are focused on the communication at various levels: teacher-student, student-student, student-foreign-language partner. Thus, there is the awareness and the formation of the initial experience of intercultural dialogue, attitude of students for the ability to listen, to hear and to understand each other, that is, to reproduce the speech of the interlocutor in their inner speech. At this stage, the students' ability to be open in their discussions and taking into account the presence of different subjects and the possibility of a mismatch of perception and understanding are updated, capacity for dialogue on professional issues is formed.
Preliminary aspect of this stage is shown in the preparation and creation of methodical support of the course «Discourse as the way of communication and understanding of the world»; in bringing the administration of educational institutions to create the best conditions of the educational process for the formation of discursive competence of students, for the full participation of all parties of the educational process in intercultural dialogue.
The result of this stage is the awareness of students of initial experience of intercultural dialogue. On the basis of theoretical analysis and interpretation of experimental experience indicators of formation of students' motivation for participation in intercultural interaction are revealed. They are: openness to dialogue, valuable and meaningful attitude of students to communicate in a foreign language, the ability to change their attitudes, stereotypes, ways of thinking, points of view.
The stage of cognitive activity involves the formation of discursive competence of students directly in the activities of the course «Discourse as the way of communication and understanding of the world». This stage begins with the introduction of students to the theory of discourse, which includes the concept, nature and the structure of discourse, discourse and text, communication facilities for the production of discourse, Grice's cooperative principles, Layoff's rules of politeness, some issues of the speech act theory, forms of discourse, types of discourse and their distinctive features, strategies of polite communication, potentials of discourse as a dialogue, understanding in a dialogue, role of the Internet in discursive competence formation. It should be noted, that at this stage the emphasis should be done on three components: discourse formation, keeping the dialogue and adequate understanding (interpretation) of the discourse.
We call this stage cognitive, because at this point the conditions for the acquisition and accumulation of new knowledge by students are provided. In addition, the prospects of application of this knowledge in practice and in life are shown, existing linguistic knowledge and skills are actualized, understanding is demonstrated as a process and as a result, mechanisms and patterns of understanding, interpretation of meaning are revealed. At this stage students have the opportunity to gain independence in a new discipline, formulate the problematic issues, which will be discussed in the classroom in the form of dialogue, open perspectives for further self-education, simulate possible communicative situations, predict the result of the application of new knowledge and skills. Formation of discursive competence is carried out in accordance with the programme of the special course «Discourse as the way of communication and understanding of the world». We call this stage active, because students are able to go from theory to practice. Once students pass the theoretical part of the special course, they begin to study practical methods of communication strategy combined with the use of this knowledge in practice. The teacher created the conditions for the Internet conversation between the Russian-speaking students and the students from Switzerland (Schaffhausen), i.e. conditions for dialogue between students belonging to different cultures, nations and ways of thinking were created.
For the implementation of the stage of cognitive activity it is necessary to pass the following steps: to diagnose the formation of discursive competence of students, to master the technique of teaching discourse, to reveal the mechanisms of understanding, interpretation and meaning formation, to integrate the existing linguistic knowledge and skills of students with new ones obtained during the special course and to organize intercultural dialogue through the Internet between the Russian-speaking students and the foreign students.
The result of this stage is the knowledge appropriation by students of the content of the special course «Discourse as the way of communication and understanding of the world». This result is shown in the ability of students to integrate the knowledge of discourse and initial intercultural experience, and to build holistic and coherent statements.
The communicative stage of implementation of formation strategy of discursive competence took place during the fifth year of training students by optional disciplines and electives. At this stage conditions were created for students to master various forms and types of discourse. They are: a dialogue with different communicative goals (exchange of information, assessment, description, persuasion, request for information), a letter of inquiry, a letter of explanation, a review of the read book; a polite refusal, a request, etc. At the same stage classes in the form of role-playing games, discussions, debate on cultural characteristics of the country of their foreign partners were offered to students. Classes were conducted as an exchange of opinions, points of view of the participants, clarification of the unclear points in other positions, confirmation or refutation of their views. These dialogues form the necessary professional skills of the teacher: the ability to formulate their thoughts clearly and precisely in a foreign language, ability to perceive and interpret the point of view of another person adequately, ability to adjust their thoughts depending on the situation and choose the appropriate language tools, ability to understand their way of finding truth.
At this stage of the formation of discursive competence we used culturological and pedagogical texts to stimulate the meaning formation during pedagogical knowledge acquisition of future teachers, emotional and figurative material of art and literature, reflection on their own life experiences. Interpreting pedagogical texts, we used the hermeneutical methods of dialogic reflective understanding of texts offered by A.F. Zakirova (Zakirova, 2001) : translation of scientific text in the living language of the pedagogical process, pedagogical text commenting, dialoguedebating with the author of the text (support and refutation of the main ideas), interpretation of the pedagogical text from the position of the various subjects of the pedagogical process, search for universal common cultural meanings of the text, compilation of terminological and metaphorical structure of pedagogical texts of different genres and styles.
For the implementation of the communicative phase, it is necessary go through the following steps: to diagnose formation of discursive competence of students and analyze the results, to organize discussion and dialogue sessions on intercultural communication issues and cultural features of discourse, to master the teaching methods of different types of discourse.
The analysis of research papers, psychological and pedagogical literature (Elukhina, 2002; Vlasenko, 2004 et al.) have revealed that currently there is no generally accepted method of discursive competence diagnosing. In this connection, the students' proficiency in discursive competence was measured by a variety of techniques, adjusted in accordance with the objectives of our study. 
High
Mobile and open views; studying a foreign language is important in terms of moral self-expression, self-analysis and self-assessment; focus on the integration of their activities with activities of other people; awareness of the need in foreign language for intercultural dialogue.
Levels The ability to demonstrate the discursive competence in created conditions Low
Knowledge of the simplest ways to start, maintain and finish a short conversation; can give a description of something as a simple sequence of sentences, using for their connections the most occurring conjunctions and connective words. Average Ability to express their thoughts, freely using a wide range of language tools; can switch to a different register of communication; knows how to attract attention and to engage in dialogue; knows how to build a logical expression, using a specific set of communication tools.
High
Ability to identify the hidden meaning of the statements and in accordance with this to create a coherent sentence; understands and applies principles of polite communication in a dialogue of P. Grice and R. Lakoff.
Levels
Readiness to use the discursive competence in intercultural dialogue. Thus, we have proposed the concept of discursive competence formation of students of pedagogical specialties, which is a consistent holistic process, providing a modern level of communicative culture of the future teachers.
Results
Effectiveness in conducting experimental research was determined by the quantitative and qualitative parameters, which made it possible to follow a positive trend on the formation criteria of discursive competence. The reliability of the results is confirmed by calculations based on  2 criterion (Pearson criterion) and statistically significant at the level of р≤0,05. In the special tables we determined the critical value  2 crit=5,99 (at p = 0,05) (Sidorenko, 2000) . Since  2 emp > 2 crit (12,8355,991) , the distribution of students by the level of motivation to communicate in a dialogue mode before the experiment and after it differs really from each other.
In a similar way we determined the differences in the levels to exercise discursive competence in the created conditions. We got  2 emp = 24,194, which is more  2 crit = 5,991 and indicates the presence of differences in the results of ascertaining and control experiments.
As for the readiness of students to use discursive competence in intercultural dialogue, we got  2 emp = 27,587, which is more  2 crit = 5,991 and indicates the presence of differences in the results of ascertaining and control experiments. Final results of the experiment are presented in the form of comparative tables. The tables reflect the results of the ascertaining and the control experiments. When analyzing the results of the initial and the final measurement of motivation levels to communicate in a dialogue mode, it revealed that the number of low-level students decreased from 8 % to 0 %; at the same time, the number of average-level students increased from 60.7 % to 62.7 %; and the number of high-level students increased from 31.3 % to 37.3 %. The measurement analysis of the ability to demonstrate the discursive competence in the created conditions has shown that the number of average-level students increased from 50,7 % to 55,3 %; at the same time, the number of low-level students decreased significantly from 41,3 % to 20 %; and the number of high-level students increased considerably from 8 % to 24,7 %. When analyzing the results of the initial and the final measurements of levels of readiness of students to the use discursive competence in intercultural dialogue, it turned out that the number of low-level students decreased from 45.3 % to 21.3 %; at the same time, the number of average-level students increased from 48.7 % to 56.7 %; and the number of high-level students increased from 6 % to 22 %.
The following are the results of the questionnaires. Analysis of the results proved that the concept of discursive competence formation of students of pedagogical specialties that we have developed is effective and efficient.
During the analytical and productive stage of the experiment a survey of 150 students from the experimental group was conducted. The questionnaire revealed the attitude of students to the course «Discourse as the way of communication and understanding of the world». The responses demonstrated that there were:
-more opportunities for communication between students and teachers (84 %); -greater opportunities to develop the ability to work in a group (89 %); -conditions provided for the implementation of the work and to obtain teacher's evaluation (79 %); -conditions for the practical solidification of theoretical knowledge in one lesson (92 %); -conditions for deeper study of the foreign language (96 %); -opportunities to participate in role-playing games (69 %); -more creative improvisational educational activity during the preparation for the role plays and discussions (82 %);
Speaking about the disadvantages of the course «Discourse as the way of communication and understanding of the world», students mentioned:
-the lack of textbooks and teaching aids, adapted to the educational process of students of pedagogical specialties (45 %); -the inability to study a particular issue independently if being absent at the lesson (12 %). Thus, the survey results indicate a growing interest of students to discourse as an academic discipline.
Discussion
In recent years the interest to the formation of foreign language discursive competence has grown considerably. For example, N.V. Alekhina developed the formation of value-discursive competence of the future linguists (Alekhina, 2014). As we can see, the issues of discursive competence were relevant mainly to the areas of training associated with linguistic profiles. But the analysis of the executed researches has shown that foreign language discursive competence is in demand among non-language profiles. Thus, O.V. Kharapudchenko and E.A. Krasilova developed the method of foreign language discursive competence formation of radio physical faculties students (Kharapudchenko, Krasilova, 2012) .
Research methods of forming this competence in the line of different approaches and the examples of different training areas are carried out in papers of M.G. Evdokimova (2012), I.I. Zhdan (2012), O.V. Kharapudchenko and E.A. Krasilova (2012), I.A. Evstigneeva (2013) , N.V. Alekhina (2014), A.G. Gorbunov (2014), E.V. Dumina (2014) . At the same time, the aforecited studies do not apply to students of pedagogical areas, so the problem demands its examination and correction in the context of contemporary theory and methodology of professional education.
Implementation of the concept of discursive formation of foreign language competence in the university ensures the formation of the necessary level of discursive competence of the students which is expressed in the ability to create well-structured statements, to use polite communication strategies, to use a broad range of communication tools as well as to understand and interpret the statements in the process of intercultural dialogue.
At the same time our research opens up prospects for further study of this area in the following aspects: introduction of the concept developed by us in the training course of different profiles specialists; improving of teachers' language skills of all disciplines; formation of individual style of discursive activity of a future educator.
Conclusion
The results of the concept testing of formation of the foreign language discursive competence of students of pedagogical faculties in the process of intercultural dialogue demonstrated that the efficiency of formation of foreign language discursive competence is determined by including students in intercultural dialogue which is considered as means of forming the discursive competence among students.
Furthermore, the analysis of experimental research work and diagnostic results of the achieved levels of foreign language discursive competence of students has shown that educational process based on the conception that we have developed is promising, as it promotes quality students training of pedagogical specialties to real professional activity and meets modern requirements of the society.
